Vocabulary Teaching
Traditionally, vocabulary has not been taught in particular subject, but has been taught within lesson of speaking, listening, reading and writing. During the lesson, students use their own vocabulary and are introduced to new words provided by the teacher and classmates which they apply to classroom activities. According to Allen (1983) , all experienced language teachers confirm the important role of words and know that lacking of them leads to feeling of insecurity; on the other hand, the teachers' attitude toward teaching vocabulary and the classroom techniques varies enormously. Different techniques are used by teachers, such as teaching the words: through lists, translation, synonyms, antonyms, contexts, realia, and so on. Some teachers believe before teaching vocabulary to their students, they should have been taught the grammar of the foreign language. Therefore, they give little or no attention to vocabulary. Vocabulary teaching should be part of the syllabus, and taught in well planned and regular basis. (Mora 2008 as cited in Rahma, 2016) states that vocabulary teaching should be based on learner generated word meanings. It is supported by Robb (2000) who stated that vocabulary study before, during, and after reading should be integrated into the curriculum. Learner involvement increases understanding and memory; thus, when students use their experience and background knowledge to define words, they learn better. The words serve as labels for concepts and students associate words to larger vocabulary and experiences. Nation (1990,p.18) states that there are three things that the teacher should know when he/she teaches vocabulary, the teacher teaches the form of the words, the meaning of the words and the use of the words. That's all that the students should know when they learn a vocabulary. From statement above, the researcher assumes that in teaching vocabulary, teachers should choose appropriate technique for students in learning process become more interesting.
Concept of Semantic Maps
Rubin, (1993, p.79, cited in Omer, 2017) states that Semantic mapping is a technique for organizing information it helps to give structure or order. It helps people to see the relationship among concepts, and it shows the various ways that information can be organized and categories. While Broomley, (1992, p.218, cited in Omer, 2017) explains that a semantic maps or web is a graphic representation of categories of information and their relationship to each other. Heimlish, J. & Pittelman, S. V (1986, p.276, cited in Omer) explained that a semantic map is one type of graphic organizer. It helps students visually organize and graphically show the relationship between one piece of information and another. This strategy has been identified by researchers as an excellent technique for increasing activity; semantic mapping can be used to activate prior knowledge and to introduce key vocabulary words. As post reading activity, words, categories, and new concepts can be added to the original maps enhance understanding.
Semantic mapping is a process for constructing visual displays of categories and their relationships. It is a categorical structuring of information in graphic form. It is an approach leading students to relate new words to their own experiences and prior knowledge. Semantic maps as Jonassen (1993, p.98) indicates "are type of graphic organizers that visually represent relationships among categories of concepts. Figure (1) displays the structure of a semantic map. They include a key concept, or main idea, with categorized concepts related to the key concept. The categories related to the central concept and the associations among words are indicated visually in a diagram or map. A teacher can take one key word, example: "Water", and develop categories and subcategories of words and related words. Students can add to the map as they read.
Definitions of Semantic Maps
Developments in "lexical semantics" have prompted the development of the "semantic field theory", "semantic networks" or "semantic grids" strategies which organize words in terms if interrelated lexical meanings. The "semantic field" theory suggests that the lexical content of a language is best treated not as a "mere aggregation of independent words" but as a collection of interrelating networks or relations between words (Stubbs, cited in Amer, 2002) . It is noteworthy that words may be grouped together (related to each other) according to different criteria. Animals, for example, may be grouped in terms of physical features; they may be grouped in terms of nonphysical features such as pet, wild, food, etc. (Gairns and Redman, 1986 ).
Semantic elaboration consists of a series of techniques as semantic feature analysis, ordering, pictorial schemata and semantic mapping (Ellis, 1995; Sokmen, 1997) . Semantic mapping and semantic feature analysis draw learners' prior knowledge and use discussion to elicit information about word meanings. Semantic feature analysis is similar to semantic mapping, with theexception that it uses a grid rather than a map as graphic display. Following examples will illustrate the two techniques. (Gairns and Redman, 1986) Semantic elaboration focuses on word meaning association attached on words. Words appear to be organized into semantically related sets in mind and thus the associations attached to a word will affect the way that it is stored in the brain. Furthermore, knowing a range of association for a word helps understand its full meaning and helps recall the word form or its meaning in appropriate context (Nation, 2001 ).
Semantic mapping generally refers to brainstorming associations which a word has and then diagramming the results (Sokmen, 1997) . Johnson, Pittelman and Heimlich (1986) described semantic mapping as "categorical structuring of information in graphic form". Semantic mapping is one of word association techniques. It is defined as a technique to make arrangement of words into a diagram, which has a key concept at the centre or at the top, and related words and concepts linked to the key concept by means of lines or arrows (Gairns and Redman, 1986).
Teaching Vocabulary via Semantic Mapping
Richard and Renandya (1986) states that one of the other interesting techniques that teacher can use in teaching vocabulary is semantic mapping. This technique incorporates a variety of other memory strategies, they are grouping, using imagery, and associating or elaborating, also this technique is valuable for improving both memory and comprehension of a new word, even enrich their vocabulary. In semantic mapping activity there is no single "right answer", because students just asked to categorize the target word that the teacher has given and then they have to find some new words in each category from what theylabeled.
The teaching learning process itself beginning with explaining and modeling the procedure of how to construct a semantic map, it means the teacher explain that to develop a wide knowledge of words. Because we learn words best by using them in many different context but still in a range of a topic they learnt. So, the teacherbegins the study by mapping the word. Next step is the teacher provides a guided practice when the teacher encourages students to make a semantic map. The teacher walks the class through the construction of a semantic map for the words.
Students discuss the target word (some word that given by teacher). Get them to bring a dictionary in the next meeting if the students seem difficult to comprehend and categorize the words at the first meeting. Third, the teacher establishes a routine for sharing the student's result of their semantic map. Then, encourage them to use the words in a sentence and for this study the writer get them to make a description sentence from word and rule of making a description sentence that they have learnt before. Last, do the review for each meeting is important to establish they readiness for the new semantic mapping which they are going tomake at that time.
In line with the wide explanation above of what is semantic mapping and how to use semantic mapping in teaching and learning vocabulary, the writer is hoped that semantic mapping could help the teacher to answer the students' problem in learning English vocabulary and also could proof this study if semantic mapping can increase students' vocabulary beside facilitate the students to memorize the word in the students' course.
Procedures of teaching vocabulary using semantic mapping technique
Here are some procedures of teaching vocabulary through semanticmapping: follows:
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Pre-activity  Teacher greets the students.
 Teacher checks the students' attendance list.
 Teacher tells the material which is going to be discussed.
While activity
 Teacher gives the students a narrative text.
 Teacher asks students to look for the meaning of the bold words in dictionary.
 Teacher asks the students to pronounce the words after the teacher.
 Teacher brain storm the students schemata about the words by asking some questions based on the words given. For example:
 What is in your mind when you heard the word "beautiful"?  Can you mention the synonyms of beautiful?  Teacher introduces the map to the students by drawing a map as picture of what they need to know to understand a new word (bold words).
Teacher demonstrates the use of the map by putting general, common term in the central box (beautiful).
 Teacher asks students to suggest words or phrases to put in other boxes  Teacher has them give the definition of the common term in the central box.
 Teacher provides the students with sentences each containing a new word.
E.g.: My sister is beautiful.
That beautiful woman is my teacher.
 Teacher encourages students to refer the dictionary, encyclopedia or otherreference books for help in completing the map.
 The map might be like this:
Teacher divides the class in to some groups consisting two students in eachgroup.
 Teacher has them to complete the map.
 After the students finished got the semantic mapping words, teacherdistributes the quiz. The teacher provides worksheet in the form of match theword with picture  Teacher closes the meeting.
STATEMENT OF THE PROBLEM
Vocabulary learning has sometimes become an obstacle for EFL learners. According to the researchers' classroom observations, Saudi students have encountered this problem in their endeavor to learn the English vocabulary. Therefore, the present study is conducted in an attempt to solve EFL Saudi students' problems through teaching them the semantic mapping method as an innovative strategy that may improve the learners' vocabulary in English reading classes.
SIGNIFICANCE OF THE STUDY
The significance of this study will be of great value for the following reasons:  The results of this study will enrich the theory of teaching vocabulary through semantic mapping.  In addition to that, the results can help the English teachers facilitate the students' learning vocabulary  The results of this study also can be used as a reference for the researchers who want to conduct researches in the area of English language teaching in general and in teaching vocabulary by using semantic mapping in particular.
OBJECTIVES OF THE STUDY
The Aims of the study are as follows:  To investigate whether semantic maps can help the students to acquire vocabulary effectively or not.  To identify teachers perspective about teaching vocabulary through semantic maps.
QUESTIONS OF THE STUDY
This study attempts to answer the following question:
 Is teaching vocabulary to Saudi Secondary School's students via semantic maps strategy more effective than using the traditional method?
 To what extent semantic maps can help students to be aware of vocabulary knowledge?
LIMITATIONS OF THE STUDY
 The study will be limited to the English Language teachers in Riyadh city and the sample will be (30) teachers through academic year (2017-2018).
 The instrument of the study which is going to be used is the questionnaire to the English teachers in Riyadh city.
METHODOLOGY OF THE STUDY

Study Design
This is an analytical study and its objective is to investigate the impact of using semantic maps strategy on the development of English Language vocabulary learning for Saudi secondary schools' students.
Population of the study
The population of the current study consists of all English Languages in the first semester of the academic year 2017/2018 in Riyadh city.
Sample of the study
The sample used for this study is limited to level (20) teachers chosen randomly among the English Language teachers in Riyadh city.
Data collection
This study aimed at investigating the impact of using semantic maps strategy on the development of English Language vocabulary learning for Saudi secondary schools' students. Therefore, the following two questions as an attempt to investigate and solve this problem were raised  Is teaching vocabulary to Saudi Secondary's School via semantic mapping strategy more effective than using the traditional method?
 To what extent semantic mapping helps students to be aware of vocabulary knowledge?
Instruments of the study
In order to collect reliable data, a questionnaire was employed in this study.
Validity of the Questionnaire
In order to ensure the validity of the test was shown to a panel of three university professors. The final form of the test was drawn out after taking their comments, opinions and advices into consideration.
Reliability of the Questionnaire
The current study used a questionnaire as a tool to collect the data (see Appendix (1) for a full copy of the survey) to evaluate teachers' perspectives about teaching vocabulary through semantic maps. The questionnaire contains 10 statements such as "Semantic Maps improves the students' logic." or "Semantic Maps help the students retain the words better". The scale respondents will rate the 10 statements on a Likert scale ranging from (strongly agree = 5) to (strongly disagree = 1). This rating scale was developed by Likert in 1932, and it is considered one of the most common techniques that used by researchers to measure attitudes and perceptions toward given issues (Antonak & Larrivee, 1995).
Reliability of the Scale:
When using Likert-type scales it is very important to calculate and report Cronbach's alpha coefficient for internal consistency reliability for any scales or subscales one may be using. To assess the reliability of the instrument of this study, Cronbach's coefficient alpha which is the most commonly method used to compute the internal consistency reliability (Leech et al., 2005) . In this study, Cronbach's alpha was used to assess consistency of the construct. As shown in Table 1 the coefficient of the scale is 0.782 which indicated a high level of reliability, so this instrument is suitable to be used for the purposes of the study. On the other hand, Alpha if Item deleted represents the scale's Cronbach's alpha reliability coefficient for internal consistency if the individual item is removed from the scale. In using the above information, removing items 9 and 10 resulted in an increase in Cronbach's alpha from 0.782 to 0.816.
Population of the Questionnaire
The populations identified for this study are all teachers in Saudi secondary schools setting. The sample is (30) male teachers and aged 20 to 60 years. The sampling method used was convenience sampling. The advantage of convenience sampling is that it is simple to select individuals to participate. The teacher who participated in this study are qualified teacher with the proper certifications.
Procedure of the Questionnaire Distribution
The questionnaire was distributed by hand randomly to (30) English Language teachers atSecondary Schools in Riyadh city. It consisted of 10 items.The study participants were asked to response for the 10 statements according to their point of view by choosing from; strongly agree, agree, uncertain, strongly disagree, and disagreetoshow their perspectivesabout the effectiveness of semantic mapping strategies invocabulary learning. At the end the researcher thanked all the participants for their cooperation.
The researcher used the Statistical Package for Social Sciences (SPSS) and analyzed the data of the questionnaire.
Data Analysis
Statistical analyses were conducted using IBM SPSS Statistics 20 for Windows, Descriptive statistics were performed. Frequencies and percentages were calculated for the statements of the questionnaire in addition to the means and standard deviations (SDs) for continuous variables.
Reliability was tested using Cronbach`s alpha coefficient. Pearson correlations for internal consistency.
Criterion of the scale:
For each of the scale items, a transmutation equivalent was designed, with an equal interval of 0.80, such that the resultant means of the items may fall under the following categories: 
Results:
This section presents the data from the structured questionnaire which applied to thirty English teachers. The results will present in categories corresponding to our research questions:
General Information of the participants
The general information of the teachers who participated in the current study consisted of three information, these information includes: age, academic qualification, and teaching experience. As we mentioned before that 30 filled consented questionnaire were collected from the study sample all of them were males. As shown in 
Research Questions:
 To identify teachers perspective about teaching vocabulary through semantic maps.
Concerning the data in table (1) which show the teachers' perspective about teaching vocabulary through semantic maps, and by assuming the participants were aware about the two strategies (semantic maps and the traditional method) the results from the questionnaire indicated that the teachers had positive opinions towards the use of semantic mapping (M = 4.65, SD = .38), the results showed that all of the teachers expressed their positive point of views towards the use of semantic mapping. This result indicates a perfect agreement to the efficiency of using semantic maps strategy in teaching vocabulary to Saudi Secondary School's students. In brief,have a look at the mean scores of the participants towards the statements regarding teachers' perspective about teaching vocabulary through semantic maps in table (1), it can be observed that there is a difference in the participants' agreement on these statements. As shown in the figure below the mean score of the statement (The grouping helps students remember the related things) is 4.87, which was the highest one. Group work can be an efficient way to encourage students, promote active learning and increase key critical-thinking, communication and decision-making skills. However without careful arrangement and facilitation, group work can annoy students and teachers and sense like a misuse of time. By using these ideas can help employ group work effectively in the classroom. On the other hand the mean score of the statement (Semantic Maps improves the students' logic) is 3.83 which was lowest one. In fact, the memory strategy instruction (semantic mapping) did result in the participants' vocabulary learning more than improves their logic in spite that semantic mapping can improve students' logic by giving them the opportunity to draw as many branches in the maps as possible, however the effect of traditional direct translation is less than the semantic mapping.
Furthermore, it was found that certain types of semantic maps were more effective not only on reading comprehension performance but also on fasterreaction time.
Inferential Statistics:
Differences in teachers' perspective about teaching vocabulary through semantic maps regarding age, academic qualification and teaching experience:
As shown in table (4) that there were no significant differences in teachers' perspective about teaching vocabulary through semantic maps regarding age, academic qualification and teaching experience (P>.05). 
P>.05
In this study, the results indicated that the research questions were confirmed by the inferential statistics, that using the semantic mapping is an effective way in enabling the students to achieve greater progress in vocabulary learning. The findings were not only reliable with the literature review however, as well supportive of the research on using the semantic mapping conducted previously.
This can be as a guide to the implication that the semantic mapping can develop Saudi Secondary Schools' Students vocabulary retention and is talented to vocabulary teaching and learning.
Recommendations:
In the light of the above findings the study recommended that:
 Curricula designers can integrate various semantic maps in the textbook which will facilitate better comprehension of students.
 Teachers should encourage using pair work and group work as part of the semantic maps strategy to provide opportunities for meaningful interaction and facilitate vocabulary learning.
Curricula designers can integrate various semantic maps in the textbook which will facilitate better comprehension of students.
CONCLUSION
In conclusion, although there are different techniques in the presentation of target vocabulary items at different stages of foreign language learning, not a certain technique seems to have gained general acceptance among language teachers and learners. It is impossible to say that one technique is completely adequate or inadequate in teaching and learning vocabulary items in foreign language and also it may be wrong to use merely one technique at all stages. Although semantic mapping has been found as an effective technique for learning target vocabulary, teachers and learners can also make use of other additional techniques for vocabulary teaching.
